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ixCIsma;h

mdi,aj, n,h úuOH.; lsÍfï wNsm%dh we;sj" 2005$24 

pl%f,aLfhka Y%S ,xldfõ mdi,a kÕd isgqùfï jev 

igyk ^PSI& wdrïN lrk ,os' fuu m¾fhaIKh 

7$2013 pl%f,aLh u; mokï jQ w;r" tys m%Odk f;aud 

yhla we;=<;a fõ' bka tla f;audjlajk mdi,a m%cd 

iïnkaO;dj ms<sn| j fuys § wOHhkh lr we;' 

wOHhkfha m%Odk wruqK jQfha mdi,a m%cd iïnkaO;d 

j¾Okh i|yd mdi,a uÜgfï ie,iqï l%shd;aul 

lsÍfï Wmdh ud¾. y÷kd .ekSuhs' fuu m¾fhaIKh 

m%udKd;aul úêl%uj,g uQ,sl;ajh ,nd fok ñY% 

l%ufõoh hgf;a isÿ lrk ,os' wOHdmk l,dm folla 

ir, wyUq ksheos l%uh wkqj f;dard f.k we;' tu 

l,dmj, f;dard .;a mdi,a 24 lska Wm úÿy,am;sjreka" 

.=rejreka" mdi,a ixj¾Ok lñgq idudðlhska (SDC& 

iy foudmshka ksheosh f,i f;dard .eksKs' o;a;  

/ia lsÍu i|yd m%Yakdj,S" iïuqL idlÉPd iy ksÍCIK 

fhdod f.k we;' by; pl%f,aLhg wkqj mdi, úiska 

úúO mqyqKq jev igyka iy Wmfoia m%cdjg ,ndosh hq;= 
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fõ' ta wkqj 1C j¾.fha mdi,a yd iiok úg 2 j¾.fha mdi,a jD;a;Shla f;dard .ekSu 

iïnkaOfhka jeä jYfhka uÕ fmkajk nj wkdjrKh úh' tfy;a tlsfkl mdi,a 

j¾.h w;r fjkialï fkdie,lsh yels ;rï nj o wkdjrKh úh' /lshdjla fidhd 

.ekSug wjYH uÕ fmkaùu mdi, imhkafka o hk m%Yakhg wdos isiqkaf.a nyq;r 

m%;spdrh ù ;snqfKa tlÕ fkdfõ hkakhs' uq¿ ksheosfhka 37'3] m%;spdr oelajQfha mdi,a  

ud¾f.damfoaYk fiajdj ÿ¾j, njhs' ta njg jeä jYfhka u tlÕ ù we;af;a 1AB 

j¾.fha mdi,a h' 1C j¾.fha mdi,aj,g idfmaCI j 2 j¾.fha mdi,a jD;a;Sh  

ud¾f.damfoaYkh imhk nj wkdjrKh úh' fï iïnkaOfhka mdi,a w;r 

mj;sk fjki fjfiis fkdjk nj lhs mÍCIdj wkqj meyeos,s úh' flfia fj;;a 

m¾fhaIKfhka wkdjrKh jQfha mdi, m%cd ixj¾Okhg odhl fkdjk nj m%cdjf.a 

woyi njhs' m%cdj mdi,g olajk odhl;ajh iïnkaOfhka mdi, o iEySulg m;a 

fkdjk nj wkdjrKh úh' fï wkqj mdi,a m%cd iïnkaO;d i|yd úfYaI jev igyka 

fkdue;s nj fmfka' m%cdjg ,nd fok odhl;ajh ie,l+ úg mdi,a j¾.h wkqj tys 

fjkila fkdjk nj wkdjrKh úh' ta wkqj m%cdj i|yd mdi, úiska ixúOdkh 

lrk jev igyka m%udKd;aul fkdjk nj ;j ÿrg;a ks.ukh l< yels úh'

uqLHmo(  mdi,a ixj¾Ok jevigyka" m%cd ixj¾Okh

Introduction 

The SBM is a new trend in the world. Especially when such a program is implemented 
in the school management of the education system in Sri Lanka, it is more beneficial 
to study. The Programme of School Improvement (PSI) was initiated in Sri Lanka 
by introducing the SBM concept in circular 24/2005 in 2006. The main objective 
of the programme was to improve the quality of government schools in Sri Lanka.

Circular 7/2013 states that the School Development Committee (SDC) should 
exercise its decision-making powers for school development planning and resource 
management. School planning, Curriculum, extracurricular and co-curricular 
activities, School Based Teacher Development (SBTD) programmes, Maintenance 
and development of school plants, and Community relations are mentioned as themes 
to be considered in the implementation and planning of the strategies. 

It is in this context that the strategies for implementing school-level community 
relations programmes for school development are explored. Action should be 
taken to develop community relations under the PSI and the steps to be followed in 
circular 7/2013. Accordingly, the school should plan and implement programmes 
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for the development of the community. The school community should be able to 
think positively about schools and function with the feeling that school is their own. 
The school should also implement programmes for the well-being of the school 
community.

Objectives of the study  

The main objective of the study was to find out how strategies have been organized 
to implement school-level plans for school development. The objectives of the study 
were developed based on circular 7/2013. Accordingly, the study aimed to identify 
strategies for implementing school-level plans for school community relationship 
development. 

Methodology

This study was carried out under the Quantitative Dominant Mixed method. The 
quantitative and qualitative data were collected and quantitative and qualitative 
techniques were used for data analysis purposes. Data was based on a quantitative 
Dominant Mixed method with an emphasis on quantitative data. Accordingly, more 
attention is focused on quantitative data than qualitative data in objective analysis. 
The data analysis was carried out using a combination of quantitative and qualitative 
data analysis techniques. Two of the eight zones, which started PSI in 2006, were 
selected under the simple random sampling method. Out of that 24 schools were 
selected using a stratified random sampling method, as well as teachers, past pupils, 
and parents. Principals and deputy principals were also selected. The total sample 
size was 354. Questionnaires, interviews, observations, and written sources were used 
to collect data. The data collected in the questionnaire were statistically analyzed 
as tabulated using percentages and mean values in accordance with the objectives. 
Data obtained from the interviews and observations were presented to confirm where 
necessary. The chi-square test was used to test significance differences. 

Results 

Accordingly, the information obtained from the deputy principals, past pupils, 
parents, and observation was used to investigate the strategy taken to develop 
community relations under the PSI. Deputy Principals were asked to work on 
improving the school community relations in 2017 and could not identify specially 
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planned programmes. Schools should aware of the parents of the achievement of 
the students and their weaknesses in the class circles (parents’ meeting). But the 
community expectation was that it would be more important if the schools plan to 
offer such self-employment training and computer training for those who drop out 
of the schools. Deputy Principals responded that the community was not doing any 
special programme for the school. 

The response of the past pupils showed that the participation of the school community 
in the development of the school is much better. Community participation in all type 
3 schools was high and the percentage is 85.7%. The percentage of 1C and type 2 
schools that the school community contributes to the development of the school was 
70% and 65% respectively. Type 1AB schools have revealed that school community 
development has a relatively low level of school development. It was 62.9%. A  
chi-square test was conducted to determine whether the contribution of the school 
varies by school type. The results revealed by the chi-square test indicated that the 
school community was not differing significantly in terms of the type of school 
contributing to the development of the school. Thus, it can be concluded every school 
receives a high level of community involvement in the development of the school. 
It is evident that the contribution was not varying according to the type of school. 

It is clear that the school has not been able to contribute to the development of the 
community as much as the community’s contribution to the development of the 
school. 32 out of the total sample, only 28.6%, stated that the school’s contribution 
to community development was adequate. The highest community contribution of 
the school is from 1C schools. Past pupils have responded that the type 3 schools 
have a minimum contribution to the community. The highest percentage of all types 
of schools was for the “somewhat adequate”. 77.1% of past pupils of type 1AB 
schools stated that the contribution of the school to the community was “somewhat 
adequate”. That percentage was 67.5% in type 2 schools and 60% in 1C schools. 
Accordingly, the past pupils’ responses can be interpreted as not being satisfied with 
the contribution made by the school to the community. This means that the school 
has no special programmes for the community. 

There are very few who said that the school provides vocational training programmes 
to the community. It is evident that there are no programmes in the type 3 schools of 
vocational training programmes. None of the past pupils responded to the fact that 
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the vocational training programs in the type 3 schools were adequate. The percentage 
of the other three types was less than 8%. The majority of 1AB and 1C type schools 
have responded with somewhat adequate. However, the majority of type 2 and type 
3 schools have responded that the provision of vocational training programmes was 
poor. Thus, it can be concluded that the proposed program PSI will not work as 
expected. The chi-square test does not indicate that the figure is not below the 5% 
level, which indicates that significant differences between schools are not related 
to vocational training programmes. Next, it was asked whether the school would 
provide the training required for self-employment.  

It was investigated whether this is the nature of the school that it varies by school type. 
According to the chi-square test, it is not significantly different from the school type. 
(P=0.528) it was then asked whether the English language development programmes 
were being provided by the schools

The response to the implementation of the English language development programmes 
indicates that the response was very satisfactory. Only 27 of the total sample of past 
pupils or 24.1%, said that the school implements English language development 
programmes for the community and students. In this type 3 schools have responded 
that no programmes are being implemented. The level of weak is evident in the 100% 
response. According to the sample of past pupils English language development 
programmes have been adequately addressed to the community and students of type 
1C schools. The percentage of past pupils sample in type 2 schools has responded 
by 17.5%. There are differences in the implementation of English language 
development programmes among schools. It is revealed that the overall expectation 
of the community as a whole is poor. A chi-square test was conducted to determine 
if there were any differences between the schools and these were summarized. The 
differences in the implementation of English language development programmes 
among school types are negligible. It was proven that the chi-square test value does 
not exceed 5%. The next was to examine the primitive responses to the conduct of 
computer courses. 

The response of the past pupils appears to have been positively related to sports 
training in comparison to other programs mentioned above. A high percentage of 
sports training activities have been reported according to the overall sample responses. 
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It is 30.6%. Type 2 schools have the highest percentage of adequacy. That value was 
45%. The next highest percentage was from the 1C type schools, which was 30%. 
It was the lowest percentage of 1AB schools that are adequate for sports training. 
That figure was 14.3%. It was evident that none of the past pupils of type 1C schools 
responded to the level of weak in the provision of sports training. No past pupils in 
all three schools have responded to that level. 14.3% of 1AB schools and 17.5% of 
type 2 schools are for the poor. This shows that while 1AB schools are more positive 
than all other programs, 1AB schools are lower than other schools in sports training.

Conclusion   

Community involvement in the development of type 3 schools was highly significant. 
It was found that the school community in both 1C and type 2 schools was moderate 
in contributing to the development of the school. 1AB type schools have revealed a 
relatively low level of school community participation in school development. It can 
be concluded that the differences seen by the school type do not differ significantly 
in the way the school community contributes to the development of the school. It 
can be concluded that every school receives a high level of community contribution 
to the development of the school. 

In terms of the overall norm, very few per cent indicated that they were providing 
vocational training programmes. It was evident that there are no programmes in the 
type 3 schools of vocational training programmes. Thus, it can be concluded that the 
proposed program PSI will not work as expected. It was established that there were 
no significant differences between schools in terms of vocational training programs. 

Implementation of the English language development programmes achievements is 
shown in 1AB schools. Overall, it was revealed that this expectation was poor. It can 
be concluded that the differences between the schools are negligible. 
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