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Introduction

The SBM is a new trend in the world. Especially when such a program is implemented
in the school management of the education system in Sri Lanka, it is more beneficial
to study. The Programme of School Improvement (PSI) was initiated in Sri Lanka
by introducing the SBM concept in circular 24/2005 in 2006. The main objective
of the programme was to improve the quality of government schools in Sri Lanka.

Circular 7/2013 states that the School Development Committee (SDC) should
exercise its decision-making powers for school development planning and resource
management. School planning, Curriculum, extracurricular and co-curricular
activities, School Based Teacher Development (SBTD) programmes, Maintenance
and development of school plants, and Community relations are mentioned as themes
to be considered in the implementation and planning of the strategies.

It is in this context that the strategies for implementing school-level community
relations programmes for school development are explored. Action should be
taken to develop community relations under the PSI and the steps to be followed in
circular 7/2013. Accordingly, the school should plan and implement programmes
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for the development of the community. The school community should be able to
think positively about schools and function with the feeling that school is their own.
The school should also implement programmes for the well-being of the school
community.

Objectives of the study

The main objective of the study was to find out how strategies have been organized
to implement school-level plans for school development. The objectives of the study
were developed based on circular 7/2013. Accordingly, the study aimed to identify
strategies for implementing school-level plans for school community relationship
development.

Methodology

This study was carried out under the Quantitative Dominant Mixed method. The
quantitative and qualitative data were collected and quantitative and qualitative
techniques were used for data analysis purposes. Data was based on a quantitative
Dominant Mixed method with an emphasis on quantitative data. Accordingly, more
attention is focused on quantitative data than qualitative data in objective analysis.
The data analysis was carried out using a combination of quantitative and qualitative
data analysis techniques. Two of the eight zones, which started PSI in 2006, were
selected under the simple random sampling method. Out of that 24 schools were
selected using a stratified random sampling method, as well as teachers, past pupils,
and parents. Principals and deputy principals were also selected. The total sample
size was 354. Questionnaires, interviews, observations, and written sources were used
to collect data. The data collected in the questionnaire were statistically analyzed
as tabulated using percentages and mean values in accordance with the objectives.
Data obtained from the interviews and observations were presented to confirm where
necessary. The chi-square test was used to test significance differences.

Results

Accordingly, the information obtained from the deputy principals, past pupils,
parents, and observation was used to investigate the strategy taken to develop
community relations under the PSI. Deputy Principals were asked to work on
improving the school community relations in 2017 and could not identify specially
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planned programmes. Schools should aware of the parents of the achievement of
the students and their weaknesses in the class circles (parents’ meeting). But the
community expectation was that it would be more important if the schools plan to
offer such self-employment training and computer training for those who drop out
of the schools. Deputy Principals responded that the community was not doing any
special programme for the school.

The response of the past pupils showed that the participation of the school community
in the development of the school is much better. Community participation in all type
3 schools was high and the percentage is 85.7%. The percentage of 1C and type 2
schools that the school community contributes to the development of the school was
70% and 65% respectively. Type 1AB schools have revealed that school community
development has a relatively low level of school development. It was 62.9%. A
chi-square test was conducted to determine whether the contribution of the school
varies by school type. The results revealed by the chi-square test indicated that the
school community was not differing significantly in terms of the type of school
contributing to the development of the school. Thus, it can be concluded every school
receives a high level of community involvement in the development of the school.
It is evident that the contribution was not varying according to the type of school.

It is clear that the school has not been able to contribute to the development of the
community as much as the community’s contribution to the development of the
school. 32 out of the total sample, only 28.6%, stated that the school’s contribution
to community development was adequate. The highest community contribution of
the school is from 1C schools. Past pupils have responded that the type 3 schools
have a minimum contribution to the community. The highest percentage of all types
of schools was for the “somewhat adequate”. 77.1% of past pupils of type 1AB
schools stated that the contribution of the school to the community was “somewhat
adequate”. That percentage was 67.5% in type 2 schools and 60% in 1C schools.
Accordingly, the past pupils’ responses can be interpreted as not being satisfied with
the contribution made by the school to the community. This means that the school
has no special programmes for the community.

There are very few who said that the school provides vocational training programmes
to the community. It is evident that there are no programmes in the type 3 schools of
vocational training programmes. None of the past pupils responded to the fact that
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the vocational training programs in the type 3 schools were adequate. The percentage
of the other three types was less than 8%. The majority of 1AB and 1C type schools
have responded with somewhat adequate. However, the majority of type 2 and type
3 schools have responded that the provision of vocational training programmes was
poor. Thus, it can be concluded that the proposed program PSI will not work as
expected. The chi-square test does not indicate that the figure is not below the 5%
level, which indicates that significant differences between schools are not related
to vocational training programmes. Next, it was asked whether the school would
provide the training required for self-employment.

It was investigated whether this is the nature of the school that it varies by school type.
According to the chi-square test, it is not significantly different from the school type.
(P=0.528) it was then asked whether the English language development programmes
were being provided by the schools

The response to the implementation of the English language development programmes
indicates that the response was very satisfactory. Only 27 of the total sample of past
pupils or 24.1%, said that the school implements English language development
programmes for the community and students. In this type 3 schools have responded
that no programmes are being implemented. The level of weak is evident in the 100%
response. According to the sample of past pupils English language development
programmes have been adequately addressed to the community and students of type
1C schools. The percentage of past pupils sample in type 2 schools has responded
by 17.5%. There are differences in the implementation of English language
development programmes among schools. It is revealed that the overall expectation
of the community as a whole is poor. A chi-square test was conducted to determine
if there were any differences between the schools and these were summarized. The
differences in the implementation of English language development programmes
among school types are negligible. It was proven that the chi-square test value does
not exceed 5%. The next was to examine the primitive responses to the conduct of
computer courses.

The response of the past pupils appears to have been positively related to sports
training in comparison to other programs mentioned above. A high percentage of
sports training activities have been reported according to the overall sample responses.
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It is 30.6%. Type 2 schools have the highest percentage of adequacy. That value was
45%. The next highest percentage was from the 1C type schools, which was 30%.
It was the lowest percentage of 1AB schools that are adequate for sports training.
That figure was 14.3%. It was evident that none of the past pupils of type 1C schools
responded to the level of weak in the provision of sports training. No past pupils in
all three schools have responded to that level. 14.3% of 1AB schools and 17.5% of
type 2 schools are for the poor. This shows that while 1 AB schools are more positive
than all other programs, 1AB schools are lower than other schools in sports training.

Conclusion

Community involvement in the development of type 3 schools was highly significant.
It was found that the school community in both 1C and type 2 schools was moderate
in contributing to the development of the school. 1AB type schools have revealed a
relatively low level of school community participation in school development. It can
be concluded that the differences seen by the school type do not differ significantly
in the way the school community contributes to the development of the school. It
can be concluded that every school receives a high level of community contribution
to the development of the school.

In terms of the overall norm, very few per cent indicated that they were providing
vocational training programmes. It was evident that there are no programmes in the
type 3 schools of vocational training programmes. Thus, it can be concluded that the
proposed program PSI will not work as expected. It was established that there were
no significant differences between schools in terms of vocational training programs.

Implementation of the English language development programmes achievements is
shown in 1AB schools. Overall, it was revealed that this expectation was poor. It can
be concluded that the differences between the schools are negligible.

Reference

Abu-Duhou, I. (2014). Fundamentals of educational planning: School-based management:
Paris: UNESCO/IIEP.

Perera, W.J. (2011). Changing schools from within a management intervention for improving

school functioning in Sri Lanka, IIEP. Paris.

101



The Journal of Studies in Humanities, Volume 6 Number 11, 2020
ISSN (Ondine): 2961-564X ISSN (Print) : 2362 - 0706

Shoraku, A. (2008). Educational movement toward school- based management in East Asia:

Cambodia, Indonesia, and Thailand. Paper commissioned for the EFA Global Monitoring
Report, Overcoming Inequality: Why government matters. Retrieved July 25, 2014
from http://unesdoc.unesco.org/images /0017/ 001787/178720e.pfe

Santibanez, L. (2006). School based Management effects on educational outcomes: A
literature review and assessment of the evidence base. Washington D.C: The World
Bank.

Ministry of Education. 2005/24 circular of program of school improvement. MOE. Sri Lanka
Ministry of Education. 2008/35 circular of program of school improvement. MOE. Sri Lanka
Ministry of Education. 2010/28 circular of program of school improvement. MOE. Sri Lanka

Ministry of Education. 2013/07 instruction manual and circular on planning and procurement

for school based qualitative, quantitative and structural development. MOE. Sri Lanka

102



